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The Conversational Framework” is a simple visual representation of collective theories of what it takes to
learn, including instructionism, constructivism, social constructivism, collaborative learning, and the
corresponding principles in the instructional design literature. This framework describes the learning
process required for supporting students’ learning in formal learning, specifically higher education. It can
be used to evaluate any course contents, both conventional and digital teaching-learning activities and
media against the requirements derived from theories. Thus this framework has been adopted and tested
in various studies in designing learning with educational technologies. In the context of higher education
in Japan, the design of teaching and learning also has and will become more complex because of the rapid
development of digital technologies. If we are to integrate ICT effectively in our pedagogical practice, they
should be subjected to a critical evaluation based on the fundamental understanding of how students
acquire knowledge and skills. This paper argues that the Conversational Framework can give university
teachers in Japan a sound theoretical basis for understanding how to design teaching and learning, and
how to evaluate the effectiveness of ICT use in their teaching.
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Learning is a process of using concepts and
practice to generate articulations and actions
that elicit communication from the teacher and
information from the environment to modulate
those concepts and practice. (p. 63)°
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*TCC: Teacher communication cycle ~ TPC: Teacher practice cycle
TMC: Teacher modelingcycle ~ PCC: Peer communication cycle

PMS: Peer modeling cycle
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